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Introduction

New teachers face numerous demands and challenges. One particular struggle can be adapting instruction to adhere to the assessment programs in place at their school. In his article, "Teaching Writing in the Shadow of Standardized Writing Assessment: An Exploratory Study", Hunter Brimi, Ed.D. explores how standardized writing assessments influence the way English teachers educate students about composition.  Brimi (2012) suggests that, "standardized writing tests may dictate how teachers instruct students, especially if there is a void in the teachers' training to teach writing" (p. 53).  He worried about the impact the Tennessee Comprehensive Assessment Program's (TCAP) had on teacher lessons about writing (2012, p. 54).  TCAP requires students to write an essay, within a time limit, and are scored based on competency in mechanical grammar, syntax, and organization. The scores are on a scale of 1 (deficient) to 6 (outstanding) (Brimi, 2012, p. 58). Research shows that writing assessments deter from ideal writing instruction and fail to teach the process or inspire deeper thinking (Brimi, 2002, p. 55).   Adapting to writing assessment standards inevitably influences teacher lesson plans and instruction. Teachers run into the risk of focusing too much on the test requirements and not enough on the actual writing process. 
Research Design and Methodology 

Brimi decided to implement his own study and find out first hand how teachers, at various stages in their career, adapt to the assessment requirements and the influence it has on their lessons. He interviewed  5 teachers at one high school in a middle class, predominately white, suburban community (Brimi, 2012, p. 59).  Brimi (2012) considered another claim (as cited in Hillcocks, 2002, p. 27) that writing assessments may encourage an approach that thrives on teachers lecturing and students mocking generic writing forms and restating facts, which creates very weak results (p. 54).  The five teachers' experience varied from 2 years up to 22years. They all taught freshman through senior English classes and some taught AP classes.  The interviews took place in the teacher's classrooms, individually, and on separate days. The interview questions focused on approach to writing instruction, goals for student writers, and methods for preparing students for the TCAP (Brimi, 2012, p. 59). The study collected data by analyzing and coding interview transcripts, sorting the commentary according to the relevance of research questions (Brimi, 2012, p. 68).

Results and Discussion
How did teachers perceive the effect of the TCAP Assessment on their writing instruction?

All of the teachers interviewed focused on the TCAP guidelines, especially with freshman and sophomores (Brimi, 2012, p. 59). Although they claim the TCAP is not their main focus, they taught persuasive writing and feared getting too far off from the standard 5-paragraph essay. Only after junior year, when the test is given, did the teachers explore more variations to writing and literary analysis (Brimi, 2012, p. 61).  Teachers felt pressured to teach a formulaic mode of writing, "showing that the test has an impact on how they plan instructional time and, to an extent, how they teach writing (Brimi, 2012, p. 69). 
Did these teachers emphasize the writing process in their instruction?

The teachers tried to emphasize the writing process by requiring outlines, drafts, re writes, and revisions, although students were disinclined to this (Brimi, 2012, p. 62).  "Although teachers may require higher standards for their students," Brimi said (2012), "they may ne victims of the TCAP's emphasis on product, not process (p. 69). All of the teachers implemented timed essay writing and graded based on the TCAP rubric, focusing lessons just before the test, but not the entire curricula (Brimi, 2012, p. 69). The writing process is important and the assessment dictates an emphasis on persuasion papers. Two of the teachers- a new teacher (2 years) and an experienced teacher (22 years)- taught the process more to freshman and sophomores, while teaching older students how to develop ideas, logic, and intellectual thinking (Brimi, 2012, p. 62).  
Did teachers instruct students to write a variety of genres?
According to Brimi (2012), "The teachers require writing for academic purposes. Aside from teaching persuasion (as TCAP requires), the teachers stated that they assigned regular pieces of literary analysis, research, and exposition" (p. 64). Teachers also recognized that writing needed to shift and change pace, by introducing new genres, if for nothing else than to keep teen students interested (Brimi, 2012, p. 70).  While the teachers found it's important to teach other genres, they struggle to find time to implement the lessons since the first focus has to be on the assessment required prose (Brimi, 2012, p. 64). 

Did other experiences affect the writing instruction of these teachers?

The teachers all stated that they did not feel adequately prepared to teach writing and therefore required experience and colleagues to mentor them on teaching composition (Brimi, 2012, p. 66). Brimi (2012) said, "more importantly to this study, they did not report having learned how to teach writing from the TCAP writing assessment" (p. 71). 

Further studies need to analyze motivations and methods of teachers, in addition to student perceptions of both the Assessment writing tasks and the writing assigned by teachers (Brimi, 2012, p. 74). "With the advent of the Common Core Standards, "Brimi (2012) stated, "teachers will also face a new challenge for the writing assessment. Student writing will be tested more regularly and will include samples of argument, exposition, and narrative. 
Furthermore, students will respond not to prompts, but to real world texts and will write on topics that relate to history and science, as well as English/Language Arts" (p. 73). Teachers become accountable for students scores and focus mostly on the formats that produce the better scores. Expectations become the curriculum (Brimi, 2012, p. 74). 
Conclusion

Writing is an important aspect of the real world. Teachers need to show students how to express themselves through writing, whether in a business letter, an email, or a dissertation. Assessing writing focuses on format and product, but not on process or important literary elements of voice, fluency, and expression. Teaching students the 'canned' five-paragraph essay or simply requiring only what produces high scores on assessments proves to be a disservice to students and a challenge for English teachers old and new. 
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